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ABSTRACT

Education is the responsibility of the federal government. The national education system encompasses education beginning from pre-school to university. The tertiary education is the responsibility of the Ministry of Higher Education (MOHE). The vision of the Government is to make Malaysia a centre of education excellence. The objective of Malaysian Higher Education system is to produce professionals as demanded by the nation for human resources and also provide facilities for research and consultant services. Currently Malaysia has 72 public tertiary education institutions which comprises of 12 universities, 6 university colleges. For private tertiary education institutions, Malaysia has 11 universities, 11 university colleges, 5 branch campuses and 532 colleges. At present the total number of students registered in tertiary institutions is about 732,000 and expected to be doubled in the year 2020. Nowadays all universities in Malaysia are urged by the government to focus more on the fields such as science and technology. As it seeks to achieve the goal of becoming a developed nation by the year 2020, Malaysia needs to create a better educated and more highly skilled population.

1 Glimpse of Malaysia

Malaysia comprises East and West Malaysia. East Malaysia consists of two geographically large states, namely Sabah and Sarawak, which occupy the northern zone of Borneo Island. West Malaysia which is an easy plane ride away across a short stretch of the South China Sea, consists of 11 states. Malaysia covers an area of 332,633 sq.km. Malaysia is a multi-racial country with a population of 26.5 million. A little over 51% of the population are Malay, about 27% are Chinese and 8% are Indians. There are also people of other nationalities studying, working and doing business in Malaysia. The climate is warm and humid throughout the years. Temperatures are around 30º C during the day and 22º C at night.

Malaysia is a leading exporter of manufactured products such as semi-conductors, audio-visual products, electrical goods, rubber-dipped products and oleo chemical in the world. Malaysia is also one of the world’s largest producers of palm oil, natural rubber, tropical timber, cocoa beans, pepper and petroleum.

Education is another growing industry where Malaysia is gaining acceptance as a reputable study destination in the region. The education sector offers a variety of higher educational programs as well as professional and specialised skill courses that are comparatively priced and of excellent quality. Underlying this is the current trend of reputable universities from the UK and Australia setting up branch campuses here, whilst other universities from USA, Canada, Australia, France, Germany and New Zealand offer twinning, franchised and external degree programs in partnership with Malaysian institutions.

2 Education System of Malaysia

Education is the responsibility of the federal government. The national education system encompasses education beginning from pre-school to university. Pre-tertiary education (i.e. from pre-school to secondary education) is under the jurisdiction of the Ministry of Education (MOE) while the tertiary education is the responsibility of the Ministry of Higher Education (MOHE).The vision of the government is to make Malaysia a centre of education excellence.

Primary education (a period of 6 years) and secondary education (5 years which encompasses 3 years of lower secondary and 2 years of upper secondary) are free. The admission age to the first years of primary education is seven. Primary schooling is mandatory for all children between the ages of 7 and 12. Students sit for common public examinations at the end of primary, lower secondary and upper secondary levels.

Upon completion of secondary education, students can opt to pursue 1 to 2 years of post-secondary education, which is the university entrance preparatory course.

At the tertiary education level, institutions of higher learning offer courses leading to the award of Certificate, Diploma, Degree and postgraduate qualifications. Certificate, Diploma, first Degree, higher Degree programs (at academic and professional fields) are adequately provided for by both the public and private education sectors.

The objective of Malaysian Higher Education System is to produce professionals as demanded by the nation for human resources and also to provide facilities for research and consultant services. Currently Malaysia has 72 public tertiary education institutions (Table 1), which comprises of 12 universities (Table 2), 6 university colleges (Table 3).

Table 1: Tertiary education institution

	Institution
	2000
	2005

	Public

University

University College

Polytechnic

Community College 

Total
	11

0

11

0

22
	12

6

20

34

72

	Private

University

University College

Branch Campus

College

Total
	5

0

3

632

640
	11

11

5

532

559

	TOTAL
	662
	630


Table 2: Enrolment in tertiary education institution based on level of education, 2000-2010

	                          Student number
	Average yearly growth rate

          (%)

	Education level
	       2000
	        2005
	      2010
	 2001-2005
	  206-2010

	 
	Public     Private    Total
	Public    Private      Total
	Public       Private   Total
	Public Private
	Public Private

	certificate
	23.816    81.754  105.570
	37.931   94.949   132.880
	141.290  143.480   284.770
	9.8     3.0
	30.1    8.6

	Diploma
	91.398    17.056  208.454
	98.953  131.428  230.381
	285.690  188.680   474.370
	1.6     2.3
	23.6    7.5

	Degree
	170.794  59.932  230.726
	212.326  110.591  322.917
	293.650  134.550   428.200
	4.4     13.0
	6.7     4.0

	Master
	24.007    2.174   26.181
	34.436   4.202     38.638
	111.550     5.770    117.320
	7.5     14.1
	26.5    6.5

	Ph.D
	3.359       131     3.490
	6.742       140        6.882
	21.410        270      21.630
	15.0    1.4
	26.0    14.0

	Total
	313.374  261.047 574.421
	390.388  341.310  731.698
	853.590  472.750  1.326.340
	4.5     5.5
	16.9    6.7


Table 3: Public universities

	PUBLIC UNIVERSITIES

	· Universiti Malaya (UM)

· Universiti Sains Malaysia (USM)

· Universiti Kebangsaan Malaysia (UKM)

· Universiti Teknologi Malaysia (UTM)

· Universiti Putra Malaysia (UPM)

· Universiti Utara Malaysia (UUM)

· Universiti Malaysia Sarawak (UNIMAS)

· Universiti Malaysia Sabah (UMS)

· Universiti Pendidikan Sultan Idris (UPSI)

· Universiti Teknologi MARA (UITM)

· Universiti Darul Iman (UDM)

· Universiti Islam Antarabangsa (UIA)


Table 4: University colleges

	UNIVERSITY COLLEGES

	· Kolej Universiti Islam Malaysia (KUIM)

· Kolej Universiti Sains dan Teknologi  Malaysia (KUSTEM)

· Kolej Universiti Teknikal Kebangsaan Malaysia (KUTKM)

· Kolej Universiti Teknologi Tun Hussein Onn (KUITTHO)

· Kolej Universiti Kejuruteraan Utara Malaysia (KUKUM)

· Kolej Universiti Kejuteraan & Teknologi Malaysia (KUKTEM)


The government provides complete funding to all public higher education through budget allocations as well as lump-sum funding for development and capital expenditures. Furthermore, the government offers scholarships and loan to low-income students. Malaysia has been able to improve its education standard with the support of its private sector over the last couple of decades. Large industrial and service organizations have come forward to provide all university students the required job training facilities. The government emphasizes this practical training as compulsory.

In the early 1990s, there were approximately 200 private colleges but no private university yet in Malaysia. At present, there were 11 universities, 11 university colleges, 5 branch campuses and 532 colleges (Table1). In the late 1990s, following the amendment of the Education Act in 1995, and in the introduction of the new Private Higher Education Act 1996, several major corporations were licensed to run private universities including Telekom’s Multimedia University, Petronas Universiti Teknologi and Universiti Tenaga Malaysia. Two distance learning universities were also created: Universiti Tun Abdul Razak and the Open Univesity of Malaysia. 

Table 5: Private universities

	PRIVATE UNIVERSITIES

	· Multimedia University (MMU)(2 Campuses)

· Universiti Tenaga Nasional (UNITEN)(2 Campuses)

· Universiti Teknologi Petronas (UTP)

· International Medical University (IMU)

· Universiti Tun Abdul Razak (UNITAR)

· Universiti Industri Selangor (UNISEL)

· Universiti Terbuka Malaysia (UNITEM)

· Malaysia University of Science & Technology (MUST)

· Asian Institute of Medicine, Science & Technology (AIMST)

· Universiti Tunku Abdul Rahman (UTAR) (2 campuses)

· Universiti Kuala Lumpur (UniKL) (7 Campuses)

· Kolej Universiti Teknologi & Pengurusan Malaysia (KUTPM)

· Limkokwing Universiti College of Creative Technology (LUCT)

· University College Sedaya International (UCSI)

· Kuala Lumpur Infrastructure University College (KLIUC)

· International University College of Technology Twintech (IUCTT)

· Asia Pacific University College of Technology & Innovation (ICTI)

· Binary University College of Management and Enterpreneurship

· Sunway University College

· Help University College

· Selangor International Islamic University College (KUIS)

· Cyberjaya University College of Medical Science (CUCMS)


Four ‘branch campuses’ of foreign universities were established: Monash University, Curtin University, Swineburne University and Nottingham University. Several university colleges were allowed to grant their own degrees, apart from continuing to run the twinning programs which awarded foreign university degrees. Students can do their foreign bachelor’s degree programmes at these colleges in Malaysia, which have an inter-institutional collaborative arrangement with host-universities from overseas. The common collaborative arrangement that these Colleges have with host universities leading to a foreign degree qualification is either the Split Degree or the Entire Degree (3+0) arrangement. In collaboration with foreign universities, these Colleges offer students a wide range of foreign master’s degree qualifications and postgraduate studies at relatively cheap cost of tuition fees combined with international standards of education. The tuition fee is very competitive ranging from RM24,000 (USD6,300) to RM34,000 (USD9,000)

Students can either study full-time or part-time at these universities to earn their qualifications awarded by the universities at both bachelor’s degree and post-graduate levels. The relatively cheap course fees combined with worldwide recognized qualification make these campuses much sought-after places by local and international students. The areas of study range from business, computer science, engineering, IT, medicine, services to languages. For example, the estimated education cost for a Bachelor’s Degree in Computer Science (course duration:3 years) awarded by the Branch Campus of an Australian in Malaysia is about USD 17,000.

More than five hundred other colleges prepared students for matriculation into local universities or foreign universities, and various diploma courses including in IT and computer skills, English and other languages. The govermentis regulatory control powers over all private education institutions in the country. Approval must be obtained from the Ministry of Higher Education to established a private institution or introduce new programs. In 1997, the National Accreditation Board was created to formulate policies on standards and quality control as well as accredition the certificates, diplomas and degrees awarded by private institutions.

The total number of students registered in tertiary institutions was only about 170,000 in 1985, increased to about 230,000 in 1990, and hit about 730,000 in 2005. UiTM was the largest with 80,000 students enrolled in its various campuses. The five older universities, each, enrolled more than 20,000 by 2000. The increased especially in the private universities and colleges was staggering rising from about 15,000 in 1985, to about 35,000 in 1990, to about 250,000 in 2005.

 The objective of Malaysian Higher Education is to produce professionals as demanded by the nation for human resources and also provide facilities for research and consultant services. Nowadays all universities in Malaysia are urged by the government to focus more on the fields such as science and technology. As it seeks to achieve the goal of the be coming a developed nation by the year 2020, Malaysia needs to create a better educated and more highly skilled population.

Action is being taken to upgrade the quality of Malaysian University to achieve a world class university.

Malaysian Higher Education Institution (MHEI) will be bench marked according to the international standard. MHEI should follow the Quality Assurance Standard Procedure as in the Malaysian Qualification Framework In the year 2010 60% of the total academician should have Ph.D degree. MoU and Joint research with well known International Higher Institution should be established. Action is being taken to upgrade the quality of research and development as well as innovation in all universities.
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Abstract

The increasing global demand for education has led countries in all parts of the world to consider the issue of internationalizing education. This paper explores the internationalization of higher education in Australia with particular emphasis upon current developments at the university level. 

Since the late 1940s education, particularly at university level, has played a critical role in the development of better understandings between Australia and Asian nations. In more recent times, however, the internationalization of education was seen as a major source of revenue for Australian universities. 

Current developments within the Australian university sector, while acknowledging the continuing importance of revenue from international students at a time of decreasing government financial support, indicate a broadening of the concept of internationalization. The diversity of student backgrounds is being acknowledged. Greater emphasis is being placed upon learning, teaching and assessment practices. Most importantly, new ways of increasing local students’ participation in the internationalization process are being introduced.

In Australia there have been many initiatives at national, sector and institutional levels to internationalise education. In this paper, after providing a brief overview of internationalisation efforts in the Australian higher education sector at the national level, I will focus upon efforts to internationalise at a single university and faculty level. 

The success of internationalisation efforts at the national level has been so successful that education exports from Australia are now Australia’s sixth largest export income earner. In 2005 one-quarter of all students enrolled in the Australian higher education sector were overseas students, up from 18.5 per cent in 2001 (see Table 1). While total higher education enrolments increased by almost 14 percent during the period from 2001 to 2005 the number of overseas students enrolled at Australian universities increased by fifty percent.

Table 1: Total Number of Students at Australian Higher Education Providers 2001-2005





(‘000 students)

	
	2001
	2002
	2003
	2004
	2005

	Total students
	842
	900
	930
	945
	957

	All overseas students
	157
	185
	210
	229
	239

	Percentage overseas to total students 
	18.6
	20.6
	22.6
	24.2
	25.0


(Source: Australian Department of Education, Science and Training September, 2006)

In Australian universities the number of undergraduate overseas students is considerably more than the number postgraduate overseas students. However, in the period 2001 to 2005 postgraduate numbers increased by 64 percent while undergraduate numbers increased by 44 per cent (see Table 2).

Table 2: Total Number of Overseas Students at Australian Higher Education Providers   by Level of Study 2001-2005 

(‘000 students)



	
	2001
	2002
	2003
	2004
	2005

	Postgraduate

	55
	66
	76
	85
	90

	Undergraduate
	95
	109
	122
	132
	137

	Other Higher Education
	7
	9
	11
	12
	13


 (Source: Australian Department of Education, Science and Training September, 2006)

Table 3 indicates the major countries of origin of overseas students enrolled in Australian higher education institutions as of April 2006. It can be seen that nine of the top ten source countries are in the Asian region and that almost one quarter of all overseas students are from China. The dependence on one country as the source of such a large percentage of overseas students indicates both the interest of china in Australian education and the success marketing strategies of Australian universities in China, but it also demonstrates the weakness of relying to such a large extent on one country source for students.

Table 3: Source Countries of International Student Enrolments– as at April 2006

	Country
	Enrolments 
	% of total overseas students

	China
	 66,348
	24.4%

	India
	25,754
	9.5%

	South Korea
	21,349
	7.5%

	Malaysia
	16,442
	6.0%

	Hong Kong
	15,951
	5.9%

	Japan
	12,702
	4.7%

	Indonesia
	11,617
	4.3%

	Thailand
	11,603
	4.3%

	Singapore
	7,943
	2.9%

	USA
	7,493
	2.9%

	Other
	74,596
	27.4%

	Total
	272,248
	100.0%


(Source: AEI Releases April 2006 International Student Enrolment Data, issued 7 June 2006)

Just as there is a concentration of students from one source country, there is also a concentration in a single field of study, that of management and commerce. This is illustrated in Table 4.

Table 4: Overseas Student Enrolments in Higher Education by Field of Education, 2004

	Field of Education

	Number of Enrolments
	Percentage of Total

	Management and Commerce
	105,696
	46.2%

	Information Technology
	33,314
	14.6%

	Society and Culture
	18,440

	8.1%

	Engineering and Related
	18,202
	8.0%

	Health
	13, 249
	5.8%

	Creative Arts
	9,927
	4.3%

	Natural & Physical Sciences
	9,770
	4.3%


 (Source: Education in Australia Report 2004-2005)

The value of international education to the Australian economy can be seen in the following figures For calendar year 2004 the Australian Department of Education, Science and Technology estimated that the total national income from international education was AUS$7.5 billion. This was made up of AUS$6.9 billion from spending by international students in Australia, AUS$203 million in earnings to Australian lecturers travelling overseas, $374 million in income transfers from offshore students’ fees, and AUS$56 million in revenue from business to business transactions. 

However, to consider the internationalisation of education merely in terms of attracting students from other countries to enrol in Australian educational programs either within Australia or off-shore and the generation of additional income associated with this is only to look at one side of the internationalisation process. 

3 Historical Context of the Internationalisation of Australian Higher Education

To think that Australian involvement in international education is just a recent development is to deny the important contribution that the Australian higher education sector has made, particularly in the Asian region, since the end of the Second World War. 

Three phases of internationalisation have been identified (Trevaskes, Eisenchlas & Liddicoat, 2003). The initial phase of educational aid began around 1950 with what became known as the Colombo Plan. Under this plan students from member countries were fully sponsored by the Australian Government to study in Australia. In the 1970s Australia’s aid policy was restructured and a shift to bilateral assistance for specific developing nations was instituted. A program of Australian Development Scholarships (ADS) was introduced whereby greater emphasis was placed upon the particular needs of partner countries. In April 2005 there were almost 2,500 students on ADS studying in tertiary institutions in Australia, the majority of these being from Indonesia, Vietnam, Papua-New Guinea and the Philippines. In the third phase, during the period after the 1970s but particularly after the 1990s, a commercially-based education services sector involving many Australian education institutions began evolve. This phase overlaps the second phase. By 2004 the export of Australia’s education services was the country’s third largest and the fastest growing export. 

An interesting recent development has been the significant growth of overseas higher education enrolments undertaking study through off-shore delivery by Australian higher education institutions, with a number of Australian universities establishing campuses in other countries. This has occurred through the provision of programs of study through collaborative arrangements with overseas universities and the establishment of off-shore campuses.

However, while emphasizing the importance of overseas students to the economy of Australia, it is possible to underestimate the benefits which internationalisation can bring to Australia, to universities and to individuals. In a ministerial statement on the internationalisation of Australian education and training in 2003, the then minister stated.

International education can transform individuals, widening their intellectual horizons, opening them to new ideas and experiences, and extending their friendships and networks. The benefits flow two ways. International students contribute intellectually to Australian education and society, and provide diverse social and cultural perspectives that enrich the educational experience for many Australian students.

Engagement in international education strengthens Australian democracy and multiculturalism and the tolerance that underpins it.

International education develops the skills and understanding of individuals for employment in the global workforce.

Educational outcomes are enhanced through international collaboration, exposure to different educational systems, benchmarking of teaching methods, and information sharing.

(Ministerial Statement by the Hon. Brendan Nelson on the Internationalisation of Australian Education and Training, October 2003)

At the same time as generating benefits there are significant challenges that face institutions involved in international education. For example, there is a need to rethink the delivery of content, through the incorporation of new information and communication technologies and innovative flexible modes of delivery. The increasingly rapid production of new knowledge has meant that programs of study need to focus on the development of generic skills and competencies alongside discipline specific knowledge.  It is important to adapt curricula and teaching to meet the needs of more diverse socio-cultural groups now studying in Australian universities. Universities are also placed in a situation whereby they need to understand and adequately address the difficulties faced by overseas students in what is usually a very different socio-cultural context. Perhaps one of the major challenges for Australian universities is to find ways to encourage Australian students to include an international experience in their studies.

All Australian universities face the challenges identified above and are taking steps to address them. In the remainder of this paper I wish to outline some of the policies associated with internationalisation at the University of Sydney with particular reference to some initiatives implemented in the Faculty of Education and Social Work.

4 Internationalisation at the University of Sydney

The University of Sydney, the first university to be established in Australia, is a large, comprehensive, research-intensive public institution providing a liberal undergraduate education and a diverse range of professional qualifications and opportunities for postgraduate study. The university prides itself on its emphasis on research-led teaching and its flexible modes of delivery for the 47,000 students. 

The Strategic Directions 2006-2010 document of the university states the core purposes of the university are ‘research and innovation, learning and teaching, student experience and community engagement and outreach’(p. 3). The Strategic Goals of the university include two that have direct relation to internationalisation efforts. These are

· The provision of a more diversified and improved international academic experience for academic staff and for students, especially postgraduates, 

· The acknowledgement of the need to grow and diversify overseas student and staff recruitment.

Some of the strategic objectives of the University provide further evidence of the university importance of strategic involvement in the higher education scene internationally. Some of the objectives that have been set for the university are:

· By 2010 fifty percent of all research higher degree projects should have an international component,

· Ten percent of coursework students and fifty percent of research higher degree students will spend some time studying overseas,

· Fifty percent of the university’s research projects will have an international component, and

· Fifty percent of staff will spend part of their sabbatical leave in an overseas country.

At another level teaching and learning within the university has been greatly influenced by the statement of generic attributes of graduating students. Three overarching generic attributes which characterise graduates from the University of Sydney are: Scholarship, Lifelong Learning and Global Citizenship. These attributes go beyond the disciplinary expertise or technical knowledge that is normally acquired through the study of specific disciplines at a university. Global Citizenship, which has a direct relationship with internationalisation, is seen as an attitude or stance towards the world. The Academic Board Resolution of 8 December 2004 states 

Graduates of the University will be Global Citizens, who will aspire to contribute to society in a full and meaningful way through their roles as members of local, national and global communities.

These goals and objectives and the generic attribute of Global Citizenship reflect the vision of the University of Sydney as an acknowledged leading international research university. Although appropriate policies for internationalisation at university and faculty level are important, it is at the operational level that the actual process of internationalisation can be observed.

5 The Faculty of Education and Social Work

Within the university the Faculty of Education and Social Work is one of the smaller faculties with around 3,000 students and 200 staff members. The international strategic directions developed and stated by the Faculty are

The Faculty will

· Articulate its international strategy with its activities as a leading institute of research,

· Increase international enrolments across more diverse countries and program offerings, 

· Develop further international strategic alliances, and

· Develop a coordinated, effective and efficient marketing and recruitment program.

(Faculty of Education and Social Work Strategic Plan, 2005)

A number of major impacts upon the Faculty have been identified as a result of internationalisation. Increased numbers of international students in the Faculty has emphasised the need to understand the difficulties that international students may face while undertaking degree programs in the Faculty. This improved understanding should impact upon our curricula and teaching and acknowledge the needs of the diverse socio-cultural individuals and groups in our lecture theatres, and tutorial and seminar rooms. There has been a rethinking of how we might deliver the content of our programs, while integrating new sources of information, to those students from other countries who may be unable to come to Sydney to study. Wherever possible the content of our programs has been broadened to introduce international perspectives. New units of study have been developed to provide for identified needs of our international students. We are attempting to address the issue of encouraging our local Australian students to engage in international experiences to enhance their studies. This is especially difficult in professional programs because of the rigid requirements of certifying and employing authorities. Most importantly, we are working to assist our teaching staff understand their expectations of their students and their students expectations of them in order to modify teaching practices and promote better student learning.

The four initiatives outlined in the remainder of this paper will illustrate how the Faculty has integrated international, intercultural and global dimensions into the way in which it delivers core activities associated with learning, teaching and research. 

6 Understanding the needs and concerns of our international students

Most overseas students in the Faculty are studying in postgraduate coursework programs. Many of these students are enrolled in the Master of Education programs in Teaching English to Speakers of Other Languages, Educational Management and Leadership, and Educational Psychology. Finding themselves in a very different culture, away from the support provided by family and friends, and having to listen, read, write and speak in English presents many challenges for international students, and these are not only of an academic nature. In order to gain a clearer understanding of the problems facing our international students the Faculty’s International Division in 2005 commissioned the Postgraduate Education and Social Work Students’ Association (PESSA) to conduct an on-line survey of our international students.

International students were well represented on the PESSA Committee and assisted in developing the survey instrument. Members of the Faculty’s International Committee commented on early drafts of the survey but the management, data collection, and analysis of the survey was conducted by members of PESSA. Although the Associate Dean encouraged students to participate, the distancing of the Faculty from the data collection and analysis process was a deliberate attempt to allay any fears that individual students might have had by being identifiable from their comments. The results of the survey were reported, by PESSA members at a Faculty Forum with the theme ‘Internationalising our Faculty’.

The results of the survey, while identifying many positive aspects of the Faculty’s work, also identified some areas of concern. A number of reports of a lack of cultural sensitivity on the part of teaching and administrative staff were made, although many positive comments were made about specific individuals who were identified as being approachable and helpful. Also, it became apparent from the comments of some staff that they had difficulty identifying who the international students in their classes were. A useful discussion of strategies that could be used to identify international students in order to provide better support provided some assistance to these staff members.

Language issues were reported as being of concern by the students. Although all international students in the Faculty are admitted after attaining an overall score of 6.5 on the IELTS test, with no component score below 6.0 (7.5 for those in initial teacher education programs), many felt their English language skills were lacking or impeded their achievement of high grades.

A number of students cited financial issues and social issues as concerning them. They perceived local students as not having time to meet socially, particularly after classes. Overseas students all attend the university as full-time students whereas local postgraduate students in the Faculty of Education and Social Work mainly are part-time students who attend classes after they finish work commitments. They are eager to get home rather than ‘socialise’. A mentoring system to support international students is under discussion.

7 English in academic settings 

As a means of assisting international students improve their English proficiency a unit of study at the Master’s degree level was designed and is offered each semester. This unit, English in Academic Settings, is open to students from all university faculties undertaking a Master’s degree. It is recommended that this unit be undertaken in the first semester of study.  The unit was designed for students from non-English speaking backgrounds who wish to improve the English as well as understand better the setting in which it is produced. There are two components to the unit: the development of personal academic skills, and an in-depth consideration of linguistic and non-linguistic aspects of communication in academic settings. 

One interesting aspect of the unit is that students are required to interview one of their other teachers and discuss the ways in which assessment tasks have been designed to assist in the development of academic writing skills as well the acquisition of specific knowledge..

8 Teaching Improvement Fund (TIF) Grant 2006

Stimulated by the results of the survey of international students, reported earlier, a group of staff members applied for a TIF Grant from the university. This research project entitled ‘Transformation towards internationalisation: the individual and the classroom’ is currently underway. 

The main purpose of the study is to gain an understanding of staff and students’ preferred meanings of what is involved in the internationalisation of the classroom and to place the vision and mission of the university at an operational level. It is expected that through discussion and dialogue that the concept of internationalisation can be redefined and refined to become more meaningful to participants.

Apart from the research team of five members, eleven Faculty members have volunteered to be involved in the project. Two focus group meetings of staff, one at the beginning of the semester and one at the conclusion of the semester, will be conducted. A number of units of study, both undergraduate and postgraduate taught by the volunteer staff members, have been selected for additional study. Students enrolled in these units of study are invited to participate in a discussion of what they think is, and should be, involved in internationalising the classroom. In addition observations of these classrooms are being made by a member of the research team in order to identify some of the learning and teaching strategies that are employed to contribute to an internationalised classroom.

The impact of this study will have ramifications across the whole university as the results are to be reported to the Pro-Vice Chancellor for Learning and Teaching for wider dissemination.

9 In-country immersion programs

A challenging issue for the Faculty is to encourage more local students to undertake an international experience during their program of studies. Less than ten students from the Faculty opt for an ‘exchange experience’ each year. This usually involves undergraduate students and is usually of one semester duration. It involves international universities that have signed a formal Student Exchange Agreement with the University of Sydney.

Undergraduate students enrolled in the Faculty are reluctant to become involved in anything that might lengthen their degree program, and given that so much of professional programs such as teaching is mandated by certifying authorities other ways of providing international experiences for students were needed. Postgraduate coursework students usually undertake their studies on a part-time basis because of work commitments. Two main approaches have been taken, overseas internships and short-term immersion programs.

All teacher education programs at the University of Sydney require an internship of at least ten weeks. This occurs at the end of the program at a stage in their professional development when students do not require close supervision in the classroom. The Faculty has encouraged groups of students to consider an internship in another country, and has been successful on a number of occasions in securing funding through the University Mobility in Asia and the Pacific (UMAP) scheme to partially support the students. Over the past decade groups of interns have taught in China, Singapore, Thailand, Indonesia, Taiwan, South Korea, Samoa, and the Cook Islands. Individual students have taught in many other countries in Europe and Africa. In all cases the Faculty established links with universities and schools in each country to ensure the safety of students and to provide support for them.

Recently, a new project has been established. This involves a group of about twelve students travelling to Seoul to teach in an ‘English Camp’ for three weeks during the break between regular semesters. The students are carefully selected and undergo an induction program before leaving for Seoul.  The first group to go was partially funded by the Australia-Korea Foundation. The second group received some support from the college in which the English Camp was held. The students stay with Korean families during the three weeks and gain a deeper understanding of Korean culture than would have been the case if they were all accommodated together. They teach in teams of two for three hours each week day, but meet prior to classes to plan and share activities and strategies as a whole group. 

Feedback from the college, and the students, indicates that this type of program is very beneficial for all participants and the Faculty is now looking at other locations in which to implement similar programs. Maybe there are opportunities for us to work with institutions in the Philippines to broaden the program.

10 Conclusions

The impact of the increase in the diversity of students in university classrooms as a result of internationalization policies has led to increased pressures on academics and administrators at a time of dwindling resources and increasing bureaucratic procedures. It is in the university lecture theatres, seminar rooms and laboratories that the policies must be implemented. Academics are now confronted by stereotypes and prejudices that come from outside the learning and teaching situation. 

Universities and their teaching staff are faced with the challenge of internationalizing the curriculum and the pedagogy they utilize. At the same time many university teachers report they feel inadequately prepared and ill-equipped to teach the diversity of students they now face daily. There is a gap between staff and student perceptions as to how the needs of diverse groups of students are best met. This creates pressure on universities to assist in the continuing professional development of academic staff to help them face the challenges brought about by the internationalization of education.

Not only does internationalization impact upon teaching staff. Non-academic staff are also required to provide a greater range of culturally sensitive support services for the diversity of students they work with. 

At the same time some local students feel confronted by the increasing numbers of students from overseas countries they have in their classes. Some local students seize the opportunity to learn more about the cultures of these students, while others try to ignore the existence of ‘international’ students in ‘their’ classrooms. One of the greatest challenges in the future will be to encourage a greater proportion of local students to include an international experience in their programs.

Reference

Trevaskes S; Eisenchlas S; Liddicoat A J (2003) Language, culture and literacy in the internationalization process of higher education. In A J Liddicoat, S Eisenchlas and S Trevaskes (eds.) Australian Perspectives on Internationalizing Education (pp. 1-12). Melbourne, Language Australia.

Globalization in Higher Education in the United States

Karen L. Klomparens,

Associate Provost and Dean, Graduate School, Michigan State University

September 24, 2006

ABSTRACT

Globalization in higher education in the U.S. is a broad concept with many facets. In this presentation, the term “globalization” is not used to narrowly define only the free market and economic trade of goods and services. Rather, globalization in higher education in the U.S. is defined, in part, as increased mobility of undergraduate and graduate students, as well as faculty, to U.S. universities from abroad and from U.S. universities to other countries, as well as a focus on improving intercultural competence of and international understanding by U.S. undergraduate and graduate students. 

At the advanced degree (graduate) levels at U.S. research universities, globalization is also defined by productive research collaborations that engage international faculty and graduate students as equal partners with U.S. faculty and graduate students. The knowledge generated within these partnerships is used to further research at both institutions and may be applied locally in both countries.  Such research is increasingly focused on large multi-disciplinary issues with wide impact, such health, environment, education, food systems, poverty, and individual, community, and economic well-being. These research collaborations are often aimed at forming strategic institutional alliances that go beyond the faculty members themselves. The strategic institutional alliance between Michigan State University and Can Tho University on the issue of education, among others, is one example of success.

While collaboration and cooperation are important high priority goals, competition amongst our institutions (within the U.S. and between the U.S. and other countries and their institutions) is also part of the reality that we face as we move towards increased globalization. Competition can be helpful as it can promote change and sharpen institutional and individual focus on the importance and impact of globalization. 

In the U.S., higher education is considered a “public good”. It is the process by which we broadly educate our future citizens and it provides the mechanism to equalize the access to opportunities for individual economic success across our diverse populations. State and federal governments, among other sources (e.g., tuition and fees, endowments) provide resources to support education and research. With those resources comes an expectation or even a demand , in particular of doctoral graduate education, that universities generate new knowledge that can be focused on solving larger societal problems as noted above. An increasingly important aspect of both education and research that is required in order to deliver on those expectations/demands is attention to globalization. For the large-scale multi-disciplinary research areas described here, it is no longer possible to separate countries neatly from each other, and still solve those problems. And, the U.S. wants our own citizens to have a greater understanding of the world and its peoples; a key role of higher education.

Challenges that the U.S. higher education institutions face in implementing changes to increase our understanding and promotion of globalization include increasing the awareness among students, and for undergraduates, their parents, of its importance, dedicating the resources needed to make it a priority, and the ability to convene effective dialogues across institutions and countries to make it a reality. This conference is an example of just such a dialogue to promote understanding, respect, and integration across our institutions. Building strategic alliances based on partnerships, and not simply on give and take, are key to long term success and viability not only for the U.S. but also for other countries. On behalf of Michigan State University, I applaud Can Tho University for taking a leadership role in promoting dialogue on this important issue.
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11 International studies at the University of Groningen, Groningen 

Thanks to its privileged geographic location, the old hanseatic city of Groningen has been a centre of international trade, business, culture and education for centuries. It is also the home of one of the earliest research universities in Europe. Since its inception in 1614, the University of Groningen (RUG) enjoys a truly international reputation for being a dynamic and successful centre of higher education with high quality teaching and research. The university today combines modern facilities and a dynamic approach to teaching and research with its proud heritage of service and achievement. Some 23,000 students are currently enrolled in a full range of degree programmes at Bachelor’s, Master’s and PhD level in all fields. The University’s breadth of expertise in research and research-led teaching encompasses: the humanities; the natural, behavioural, physical, health, life, social and technology sciences.

Outstanding students are given the opportunity to take specific modules to intensify their knowledge and broaden their scope. In addition to the regular programmes, RUG offers various Research Master’s programmes that are associated with (17) Graduate Schools and constitute the perfect introduction to related 4-year PhD programmes.

Having gained national and international understanding, the vision of the University of Groningen is to be recognized as a world-class university and to achieve the associated benefits for its students, staff and all other stakeholders. Therefore, internationalization is an integral part of the university’s policy, which is reflected in its teaching and research, its student population and other activities. The RUG has established long-term partnerships with selected universities all over the world and participates in many international networks. The Double degree programmes offer students the additional experience of studying in different countries as part of these programmes can or will be followed at a partner university abroad.

The student population and staff are drawn from throughout the world and a variety of backgrounds, attracted by its international reputation and commitment to innovation and excellence in all areas of activity. Every year around 2,300 students from at least 95 countries find their way to the University of Groningen, where English has been the language of instruction for more than 70 different programmes.

The university’s strong influence on its surroundings becomes clear when visiting Groningen. One of every five inhabitants of Groningen is a student, as a result of which Groningenoffers a wide range of facilities in sports, culture and recreation. Library, state-of-the-art computers and wide access to any learning resource, like the Blackboard, are available for all students, staff and alumni. By providing the students assistance in matters concerning daily life, organizing language courses, workshops and many other social activities, the University of Groningen plays an important role of being an Alma Mater.

12 Introduction of the Central Office for International Relations 

The Central Office for International relations advises the Board of the University, cooperates with decentralized international offices (established at the level of the departments), facilitates university activities and manages internal and external projects.

About 18 FTE, some 22 people (most staff involved in several fields). Main tasks:

· Internationalisation policy design and implementation  (in view of local, Dutch, European and global changes), strategies and international networks

· Institutional agreements and non-degree exchange programmes world wide, staff exchange 

· International marketing and degree mobility

· International Service Desk (incoming and outgoing students, visa procedures, insurance, housing, social support, admissions for degree programmes)

Development Cooperation projects (four to twelve-year programmes in Mozambique, South Africa, Eritrea, Tanzania, Uganda, Burkina Faso, Vietnam, Indonesia, Ghana, and Zambia).
13 Bologna and RUG

See also: http://www.cepes.ro/information_services/sources/on_line/bologna.htm

In short, Bologna means striving for comparable degrees, a 2-cycle system (Ba-Ma structure), and the introduction of a credit system (ECTS), increased mobility of students and staff, and European Quality Assurance.

Bologna is high on the agenda, we are all aware of the need for compatible and transparent systems. We are also very much aware that internationalisation enhances research and education, and that it is a quality instrument that can make the institution more competitive.

RUG introduced the BA-MA structure in 2003. There are now 60 Bachelor’s degree programmes, and about 120 Master’s degree programmes. The break between the two cycles is soft for students cannot allow themselves to lose too much time. RUG explicitly stimulates its students to continue and do a master’s programme as well. Of the 120 programmes, some 70 are taught entirely in English. 

Until 2003, it took students 4 or 5 years to graduate from a Dutch doctoral programme. The title issued would be drs. (doctorandus), ir (ingenieur) or mr (meester, for law). This corresponds to MA/MSc/LL.M. 

Those students who are allowed to enter the University do not do an entrance exam. The type of secondary school diploma they obtain is decisive. Only the highest type of high school (Atheneum or Gymnasium, 6-year programmes) grants direct access to a research university such as the University of Groningen. The level of these students compares more or less to American students who have already had 2 years of American university education. Also, research universities in the Netherlands tend to specialize from year 1. Most Dutch universities, however, are thinking of introducing major-minor models too (see below***).

BA/BSc/LL.B programmes are three-year, flexible programmes granting access to several master’s degree programmes. As a matter of fact, we do not know the market value of a bachelor’s degree too well yet; labour market surveys will make that clear. In any case, bachelor’s degree programmes at research universities will contain research methodology training and an academic thesis (other than is the case for bachelor’s degrees awarded by Dutch universities of applied sciences).

MA/MSc programmes take 1 to 2 years. All natural sciences master’s programmes and research master’s programmes take 2 years. A master’s degree in the medical sciences takes three years.

RUG is implementing a number of programmes with international partners: Uppsala (Sweden), Fudan (China), ITB (Bandung, Indonesia), GMU (Yogyakarta, Indonesia). RUG is also looking for new partners. The contents matter, it is not about nice words.

*** RUG is now about to introduce the major-minor system in the bachelor’s cycle of 8 of its 10 faculties (Law and Medical Sciences are not included). A major consists of 150 ECTS, a minor of 30 ECTS. The aim of this model is to broaden the scope and the student’s perspective, but also to provide students with additional academic skills. The minor can be multidisciplinary or monodisciplinary. The minor allows domestic students to go abroad, and international students to come in.

The Ba-Ma structure has been implemented. It has been a great strain on staff, who are also expected to do research (conflicting interests, because the EU wants research to be more competitive, too).

14 Bologna and the University of Groningen 

ECTS and Diploma Supplement (DS) 

Two tools to increase “transparency” in European higher education and to improve recognition of study points and/or degrees (whether or not obtained abroad).

ECTS

= European Credit Transfer and Accumulation System

1 ECTS equals 28 hours (including preparation, contact hours, papers and exams)

1 academic year in Europe equals 60 ECTS 

The ECTS label can be obtained in case the higher education insitute complies with the rules set by the European Commission for the use of ECTS. This means that a complete study guide and course catalogue should be provided both in Dutch as well as in English: general information on RUG, general information on all programmes and courses, short description of all courses, and general information for students. For non-English speaking institutions this means a great deal of work in order to get the exact equivalent of the subject titles as well as be consistent in the translations provided. Next to the study guide and course catalogue the institution should make use of transcripts of records and learning agreements. In case all this is done correctly, and the label obtained, this can be used as a marketing instrument as it shows that a university is a trustworthy partner. 

For years now, RUG courses have been described in ECTS. After discussing the issue of the ECTS label (after all, we are Dutch, and why even describe Dutch courses in English? It might mislead people who think that certain courses are really offered in English), RUG decided to go ahead with the process and is now finalising the availability of a course catalogue, in English, on the internet.  
Diploma Supplement

The Diploma Supplement is designed to provide a description of the nature, level, context, contents, and status of the studies that were pursued and successfully completed by the individual named on the original qualification to which the supplement is appended. It is free from any value-judgements, equivalence statements or suggestions about recognition. The purpose of the supplement is to provide sufficient independent data to improve international “transparency” and fair academic and professional recognition of qualifications (also of those obtained abroad). It will also allow students to gain easier access to the labour market. 

Implementing the DS is mostly a technical process involving academic staff. RUG started the process in 2003. The International Relations Office, Admissions Office, the legal department and the Computing Centre were involved. RUG has had to decide on the lay-out, the translations (dynamic, there are over 2000 courses), adapt the degrees and train personnel. This process was both costly and laborious, yet as from 15 October 2005, the University of Groningen issues a Diploma Supplement, automatically and free of charge, to every student (bachelor and master) upon graduation. The diploma is provided both in Dutch (Bul) and in English (Degree Certificate); the Diploma Supplement is issued in English only and contains the transcript of records. 

In August 2006 the European Commission awarded the Diploma Supplement Label to RUG (as the only institution in the Netherlands).

It is unclear yet, but future funding (e.g. of projects) by the European Commission may depend on whether institution are in possession of the ECTS and DS labels or not. Quality Assurance (regular and international programmes)

There is no European institution as yet that checks the quality of European universities. Departments of Dutch universities used to be visited by national peer committees. Only qualified institutions are subsidized by the Dutch Ministry of Education. Today, there is a Dutch-Flemish accreditation committee that controls the quality (NVAO).

As for internationalisation, all European institutions are supposed to implement Bologna and to have an internationalisation policy, but this is not part of the accreditation process, for now. 

RUG wants internationalisation to permeate all levels of the university. It is obvious that it enhances teaching and research, but it also influences administrative personnel, even the city of Groningen (systems approach 2005 versus exchange programmes and development cooperation of the 1980s and 1990s). 

Internal quality assurance: Needless to say that the University of Groningen has a protocol to guarantee the quality of all its programmes. RUG also made checklists on how to achieve superior quality in all aspects of internationalisation, for instance on how to:

· set up an internationalisation policy;

· deal with international guests;

· deal with crisis;

· guarantee high quality social/academic supervision;

· work with strategic partners;

· deal with admissions;

· organize information.

External quality: RUG strives at being monitored by peers. The law programmes are already monitored by the American Bar. In joint programmes partner universities check the quality of the programmes.

15 Internationalization and globalization

The University of Groningen is engaged in an ambitious internationalisation exercise. It has been quite active in the field of internationalisation in the past decades but it will set its targets even higher in the years to come. An internationalisation policy covers a range of activities and involves partner universities all over the world. What has perhaps always characterized the University of Groningen (RUG) is that it not only involves the established industrialized world but that it has always intended to open up a truly global network of partner universities. This contributes to making the RUG an attractive environment for both students and staff. 

English skills: as more than 70 programmes are taught in English, all RUG staff in those programmes is submitted to language tests. If their skills are insufficient, they have to take courses. 

Multi/cross-cultural skills training programmes are offered to staff and students. New staff are selected on the basis of academic skills and international experience.

The central International Service Desk (ISD) was opened in 2002. It takes care of visa, immigration procedures, (health) insurance, banks, et cetera. The ISD answers all general questions on living and studying in Groningen.

Internationalisation at home is an important issue: what can we do to make all staff and students world citizens, whether they travel or stay in Groningen.

Graduate schools (17) will train both research master’s degree students and PhD students, while until recently all research was organized in separate institutes.

Strategic partners: RUG has a wide global network and many agreements. Uppsala, Unam (Mexico), ITB Bandung (Indonesia), Fudan (China), Osaka, Tokyo are considered strategic partners. RUG is now strongly focusing on agreements with North American partners, too.

Double degrees/joint degrees, RUG is offering double degrees with ITB, GMU, and Fudan and offering several master’s programmes with other institutions. Three have been selected by Erasmus Mundus: Humanitarian Assistance, Euroculture and Clinical Linguistics. Joint degree programmes are not yet possible, as Dutch legislation does not allow for it yet.

International marketing Although numbers are not important in themselves, RUG is fairly actively recruiting worldwide. The overall goal is quality and diversification. With other Dutch institutions we try to provide a clearer image of what the Netherlands stand for (Netherlands Education Support Offices in several countries).

Africa network and (educational or research) cooperation with universities in developing countries or transition economies

As for its relations with Asia and Africa, the RUG has built a remarkable network of partners in the past three decades. Indonesia, Vietnam, Thailand and China are among our oldest relations. Among the African countries that RUG has worked with or is still working with are Eritrea, Burkina Faso, Tanzania, Zambia, Uganda, Mozambique, Ghana and South Africa. With the introduction of NFP and NPT, the new development cooperation programmes of the Dutch government, new African and Asian partners have been introduced. Hopefully however, these will, in line with the general policy of the University of Groningen, also become long-term partners. It is our firm belief that academic relationships, whether these involve educational or research cooperation, should be long-term in order to be sustainable.

16 RUG goals for the near future

· 50% of our students must have spent a period of 3 months or more abroad (partner institutions are essential!);

· increase of incoming students to 5000 students (degree seeking and exchange students) in 2015, of as many nationalities as possible (now about 2200 annually, 95 nationalities, fairly large though not too large number of Germans, Chinese and Indonesians);

· integrated approach: internationalisation is part of every aspect of RUG education, research and life;

· solid cooperation with partners worldwide;

· top-25 of Europe.  

Community Colleges in the Context of Globalization in Higher Education

Diane E. Oliver
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Abstract

The purpose of this paper is to discuss the forces of globalization and how they are affecting community colleges. It begins with definitions of terms to ensure a common understanding of how they are being used in this discussion. The next section focuses on the affects that globalization and its agent, neoliberalism, have on higher education systems by examining what seems to be the only in-depth study conducted to date on globalization at the community college level. Thus this paper examines literature concerning (a) concepts of globalization, (b) Levin’s (2001) longitudinal research on the impact of globalization at case study community colleges in the U.S. and Canada, and (c) the implications of globalization for community college missions and programs, with some thoughts concerning Vietnam’s context. A primary concern is whether pressure to produce skilled labor and revenue streams will result in the loss of other essential components of education. 

17 Community Colleges in the Context of Globalization in Higher Education

The purpose of this paper is to discuss the forces of globalization and how they are affecting community colleges. It begins with definitions of terms (globalization, neoliberalism, and internationalization) to ensure a common understanding of how these concepts are being used in this discussion. The next section draws its description and analysis from what seems to be the only longitudinal study conducted to date on how globalization plays out at the community college level. The analysis proceeds to a synthesis of globalization’s effects and their implications for the community college missions and programs. The concluding section endeavors to relate the trends and implications of globalization to some of the relatively recent developments in Vietnam’s higher education system, with particular attention on the community colleges.

18 Definitions

Globalization is a multifaceted concept that in its broadest sense “refers to the description and explanation of social processes that transcend national borders” (Davies & Guppy, 1997, p. 436), and the “increasingly integrated systems and relationships beyond the nation” (Marginson & Rhoades, 2002, p. 288). Globalization involves the movement of economies, technologies, people, and ideas across borders, and it affects individual countries differently as a result of their unique contexts (Knight, 1999). In education, “globalization also refers to the closely intertwined economic and education agendas promoted by the major international donor and technical assistance agencies—namely the World Bank, the International Monetary Fund, and national overseas aid agencies” (Arnove & Torres, 2003, p. 2). The concept of globalization is that the world is one place while the process of globalization links locations throughout the world and intensifies their relationships by connecting to international economies, international relations and politics, and culture (Levin, 2001). Yet the literature fails to address the local aspects of globalization at the institutional level (Marginson & Rhoades, 2002) where the tension between homogenization (sameness) and hybridization (organizational uniqueness) is strongest; Levins’ (2001) research used both theories of globalization.

Neoliberalism is one powerful dimension of globalization that has had a substantial impact on higher education institutions (HEI) worldwide. The traditional culture of intellectual inquiry in higher education is being replaced by an emphasis on “performativity” (performance) as evidenced by measurable outputs that are reflected in strategic plans, quality indicators, and academic audits (Olssen & Peters, 2005, p. 316). Neoliberalism results in a “business culture” in which organizational behaviors emphasize performance (e.g., productivity) (Levin, 2001, p. 64). 

The dynamics of neoliberalism include (a) increased autonomy provided to the HEIs by the government along with the demand for increased accountability; (b) decreased government funding; (c) steering of the HEIs by the government through legislation, policies, and funding incentives; (d) increased demands for HEIs to be competitive, efficient, and productive; (e) increased pressure on the HEIs to be entrepreneurial in finding their own funding sources; and (f) pressure on HEIs to establish relationships with industry to ensure that programs are relevant to workforce needs (Levin, 2001, 2001 September, 2005; Mok, 2003; Newman et al., 2004; Stromquist, 2002). In an emergent knowledge-based economy curriculum reform must include new skills and knowledge, critical and creative thinking, problem solving, and entrepreneurialism (Davies & Guppy, 1997; Mok, 2004); this also means that lifelong learning becomes an essential component of higher education. In brief, government policy makers adopt market-oriented policies that result in an increased demand for relevant skills training (Davies & Guppy, 1997).

Internationalization, like globalization, has different meanings across the literature: (a) sometimes it is used interchangeably with globalization; (b) sometimes it means shaping the responses to global forces in a way that fits the unique national and local contexts (Knight, 1999); and (c) often it refers to the recruitment of international students, U.S. students studying abroad, faculty experiences overseas, and international training contracts (Levin, 2001, 1999). In this paper, internationalization mainly refers to international student recruitment and related activities, such as program development. 

19 Globalization and Community Colleges

Levin’s (2001) research focused on the forces, processes, and behaviors of globalization at three community colleges in the U.S. and four in Canada by examining four domains: (a) economic, (b) electronic technology, (c) immigration patterns and culture, and (d) government and politics. Through his review of literature and his research he found some consensus concerning globalization’s affect on organizations including community colleges. Organizations must be faster and more efficient to be competitive. They require more technology and computerization, which displaces workers and changes skill requirements; therefore, while the number of workers is decreasing, the rate of production, workload, and managerial control of production are increasing. All of these dynamics manifest themselves in higher education as “corporatism” (a business-like orientation and the vocationalization of education to meet the needs of business and industry) (Levin, 2001, p. 9.)

Levin (2001) describes how, in the 1980s and 1990s, globalization created major changes in technology and management at community colleges. Managers used technology to change work and education. Programs were designed to meet labor requirements and employment related to market forces. Government funding declined and community colleges were required to seek new revenue sources resulting in increased tuition and fees. The colleges worked toward becoming more efficient to increase productivity without receiving additional resources. They purchased information technology (IT) systems to help manage enrollments and finances. They also increased the use of email, voicemail, and cell phones with the effect of making managers more available 24 hours a day, seven days per week, and reducing the need for office assistants. “In the 1990s, colleges became more market oriented in their goals and more businesslike in their behaviors” (Levin, 2001, p. 15). They blended the new “entrepreneurial college” with the traditional workforce training, comprehensive curriculum, and open admissions by establishing partnerships with industry, Internet courses, and instruction to match the needs of the “education user” (e.g., work-based and non-classroom instruction) (Levin 2001, p. 18). 

In response to changes in the global economy and workforce requirements, community colleges have placed greater emphasis on training and skills development and reduced their support of liberal arts and transfer curricula (Levin, 2001). The literature discusses students as consumers who influence programs and curricula through their commodity value (Levin, 2005). Students provide tuition revenues and contribute to formula funding: “Student enrollments generate significant state and national financial support and legitimacy” (Levin, 2005, p. 13). Internationalization is an example of student commodification because international students pay higher tuition and the global competition for international students is intense. Additionally, students are commodities because their value to industry is increased by the skills they assimilate while attending college. 

Levin (2005) argues that in response to globalization “the community college has directed its operations toward supporting one of its missions, economic development, at the expense of other missions” (p. 15). His research has shown that community colleges’ efforts to economize while increasing productivity have resulted in their adoption of a business culture: “The value system of the community college is steadily being reoriented to the bottom line” (Levin, 2005, p. 15). He illustrates this argument by providing an analysis of two case studies, one in Hawaii, U.S. (Pacific Suburban Community College) and one in Alberta, Canada (North Mountain College). The historical, political, and legal contexts of the two countries and institutions differ but the impact of neoliberalism is clear in their similar economic behaviors. 

Interviews at Pacific Suburban Community College highlighted four market oriented behaviors: (a) increased tuition thus reducing affordability and access for students in the lower socioeconomic sector; (b) pressure to recruit international students including an increased focus on distance education (during 1997, international students brought in $1.4 million USD in contrast to local students who generated $156,000 USD); (c) changes to the curriculum and methods of delivery accompanied by a greater emphasis on the Asian culture in response to employer needs; and (d) “privatization of remedial and adult education” thus making the courses noncredit and more costly because they had to be self-supporting (Levin, 2005, p. 18). At North Mountain College three market oriented behaviors were highlighted: (a) remedial and English as a Second Language courses were converted to cost-recovery, profit generating programs thus they were “driven by student demand rather than the mission” and the revenues were used to subsidize other operations; (b) applied degree programs were developed in response to the business community requirements thus transitioning away from local community needs toward market-related programs; and (c) credentialing programs became more prominent because students and employers wanted them, and they attracted a higher number of international students who generated higher revenues for the institution (Levin, 2005, p. 23).

Although it is important for community colleges to support the economic growth of the country through its skills development programs, the dynamics of neoliberalism are of concern to many academics (Arvast, 2006; Levin, 2001, 2001 September, 2005; Newman, Couturier, & Scurry, 2004). As argued by Levin (2005), “the neoliberal restructuring of the community college threatens to erode its comprehensive curriculum and undermine the mission of access, particularly for underserved or marginalized groups” (p. 23). This new business orientation seems to be pushing out the traditional academic purposes of addressing social reform and citizenship skills. For example, both of the case study institutions highlighted in Levin’s (2005) article moved what had been strongly subsidized programs, remedial and precollegiate courses, to the profit generating side of the budget although these programs historically addressed the needs of economically disadvantaged students. Consequently, the open access and opportunity foundations of the community college mission are receiving less support. 

Another aspect of the community colleges that has been changing is the definition of student success: “The oft-cited goal of student success . . . has increasingly come to mean meeting the requirements of business and industry through efficient financial management” (Levin, 2005, p. 24). Thus the curriculum is becoming more narrowly focused on workforce demands and consequently the academic side of the institution that develops critical and reflective learners is diminished (Levin, 2005).

Two questions one might ask at this point are (a) what does this all mean with regard to community college development in Vietnam and (b) what are some of the actions that can be taken by community colleges to deal with the challenges of these globalization and neoliberal forces?

20 Conclusion

Trends in Vietnam’s higher education system reflect many of the characteristics of globalization and neoliberalism that have been discussed throughout this paper. The Ministry of Education and Training (MOET) acknowledges that higher education is controlled by a centralized ministry but one MOET (2006) report states “there is official recognition of the need for increased institutional autonomy if higher education institutions are to diversify, innovate, compete and improve” (p. 1). The first item on the 2020 higher education “reform agenda proposes to confer legal autonomy on higher education institutions, ‘giving them the right to decide and be responsible for training, research, human resource management and budget planning’” (Hayden & Lam, 2006, ¶ 6). With strong encouragement from agencies such as the World Bank, Vietnam diversified its funding by implementing tuition in 1989 and over time it has diversified the higher education system by authorizing the establishment of various types of institutions including those that are not funded by the government: people-established, semipublic, foreign owned, and now private HEIs. Community colleges also reflect diversification. Vietnam’s systemic diversification of higher education and intended move toward increased autonomy at the institution level requires increased accountability, and the country has been making progress in developing a quality accreditation system; accreditation is another item on the government’s 2020 agenda (Hayden & Lam, 2006). The institutions also must be entrepreneurial in seeking funding streams to compensate for budgetary pressures. 

In December 2000, the first community college was established in Hai Phong and today there are 10 community colleges. The increase in number is reflective of government statements in the media regarding a need to focus more on providing vocational, occupational, and technical training through community colleges and other institutions (Vietnam Net, 2005). Globalization has likely resulted in the transfer of some community college concepts from the U.S. and Canada, but the unique local context necessitates differences. 

Marginson and Rhoades (2002) argue that choices are available to community colleges with regard to “the employment markets to which they orient their programs and investments” (p. 300). One example is a community college in California’s Silicon Valley that invested its resources in high tech programs, which were under-enrolled while their English as a Second Language (ESL) programs could not meet student demand: “Vast numbers of students were clamoring for entry into the ESL programs” (Marginson & Rhodes, 2002, p. 300). These ESL students needed the language training to work in the new economy. Thus there can be negative social and economic consequences at the local level when the decisions made in relation to different choices are too influenced by globalization. 

The globalization of higher education, and particularly community colleges raises some concerns. First, the market pressures on higher education today are resulting in the search for revenues in a way that competes with the search for truth (Newman et al, 2004). The results of these pressures are marginalizing those who cannot afford the increased tuition, but need precollegiate courses to develop improved life opportunities. Stromquist (2002) quantifies the importance of access to community colleges in the U.S. when she says “between 40 and 50 percent of the jobs in the new economy will not require university training but rather some type of work-based technical or trade credentials” (p. xxi). 

Second, the community colleges are becoming so oriented toward the global economy that they no longer address the part of their traditional mission that views community and social needs as a major responsibility. Higher education should contribute to the common good of society: “This expands the obligations of colleges and universities to include functions such as creating a skilled and educated workforce, encouraging civil engagement, in students, serving as an avenue for social mobility, and establishing links with primary and secondary education” (Newman et al., 2004, p. 6). Additionally, the workforce today must operate in a knowledge economy, which means being able to think critically and with creativity, problem solve, and know something about the rest of the world (e.g., cultures, languages, histories, geographic features, and economies). A focused, skills oriented curriculum is not enough. These considerations are important to the future development of community colleges in Vietnam.

Ultimately the challenge is to establish a balance between government policy that meets national economic needs to compete in a global economy and the social responsibilities that have traditionally been a part of the community college mission.

References

Arnove, R. F. (2003). Introduction: Reframing comparative education. In R. F. Arnove, & C. A. Torres (Eds.). Comparative education: The dialectic of the global and the local (2nd ed.). NY: Rowman & Littlefield Publishers, Inc.

Arvast, A. (2006, February). From community to commodity community college: Globalization, neoliberalism, and the New Ontario College Curriculum. 
Davies, S., & Guppy, N. (1997, November). Globalization and educational reforms in Anglo-American democracies. Comparative Education Review, 41(4), 435-495.

Hayden, M., & Lam, Quang Thiep. (2006, Summer). A 2020 vision for higher education in Vietnam. International Higher Education, 44. Retrieved August 14, 2006 from http://www.bc.edu/bc_org/avp/soe/cihe/newsletter/Number44/p11_Hayden_Thiep.htm

Knight, J. (1999). Internationalization of higher education. In OECD (Ed.), Quality and internationalization in higher education (pp. 13-28). Paris: Author.

Levin, J. S. (1999, June). Missions and structures: Bringing clarity to perceptions about globalization and higher education in Canada. Higher Education, 37(4), 377-399.

Levin, J. S. (2001). Globalizing the community college: Strategies for change in the twenty first century. New York: Palgrave Publishers Ltd.

Levin, J. S. (2001, September). Public policy, community colleges, and the path to globalization. Higher Education, 42(2), 237-262.

Levin, J. S. (2005, Spring). The business culture of the community college: Students as consumers; students as commodities. New Directions for Higher Education, 129, 11-26.

Marginson, S., & Rhoades, G. (2002). Beyond national states, markets, and systems of higher education: A glonacal agency heuristic. Higher Education, 43, 281-309.

Ministry of Education and Training (MOET). (2006, January). Technical assistance for preparation of the Higher Education Project No 2: Pre-feasibility report. Hanoi, Vietnam: Author.

Mok, K. (2003, July). Similar trend, diverse agendas: Higher education reforms in East Asia. Globalization, Societies and Education, 1(2), 202-221

Newman, F., Couturier, L., & Scurry, J. (2004). The future of higher education: Rhetoric, reality, and the risks of the market. San Francisco: Jossey-Bass Publishers.

Olssen, M., & Peters, M. A. (2005, May). Neoliberalism, higher education and the knowledge economy: from the free market to knowledge capitalism. Journal of Education Policy, 20(3), 313-345. 

Stromquist, N. (2003). Education in a globalized world: The connectivity of economic power, technology, and knowledge. New York: Rowan & Littlefield Publishers, Ltd.

Contact information:

Diane E. Oliver, Ph.D.

Texas Tech University

College of Education

Box 41071

Lubbock, TX 79409-1071

USA

diane.oliver@ttu.edu
POSITIONING TO MEET GLOBAL COMPETITION:

THE HIGHER EDUCATION CHALLENGE
Darlyn Damasco-Tagarino

Vice-President for Planning, Development, and Business Affairs

Benguet State University, the Philippines

ABSTRACT

Globalization is a growing challenge to higher education institutions worldwide. It refers to the phenomenon where the borders separating countries are disappearing. Globalization is very closely intertwined with internationalization. Its rationales and key determinants are varied. However, globalization brings with it not only opportunities but also threats. In the Philippines, there is a dearth of literature on the effects of globalization to higher education. 

This paper proposes that higher education institutions should consider positioning as a strategy to ride the tide of globalization. Positioning means establishing a perceptual location or staking a place in the global consumer’s mind to ensure the best advantage. Four ways are suggested to position higher education institutions to meet global competition. First, know the current position. This can be done by analyzing the current level of internationalization effort, identifying the current programs and clients, and pinpointing available resources. Second, identify the desired position. The institution’s vision and mission is the starting point. One possible positioning for developing countries is to adopt a market niche. Third, determine value and leverage. Value corresponds to one’s strengths and the promising opportunities that one can leverage on. Fourth, create the buy-in which means creating the conditions to make one’s desired position possible. The suggested ways include: offer an attractive service mix, empower human resources, upgrade infrastructure, and create as well as seek synergy. Finally, stick it out. Before one embarks on an actual positioning stance, one has to assess if it can be sustained in the long run. Sustainability will be determined by the extent of institutionalization and mainstreaming, the presence of an enabling macro-environment, and the development of quality assurance and protocols.

21 INTRODUCTION

Globalization is a theme that holds a lot of people captive. It refers to the phenomenon where the borders separating countries are disappearing. This allows “the flow of technology, economy, knowledge, people, values, and ideas … across borders. Globalization affects each country in different ways due to each nation’s individual history, traditions, cultures, resources and priorities. Globalization increases and reflects greater interdependency and interconnectedness in the world” (Knight and De Wit, 1997). 

This paper dwells on the challenges and opportunities that globalization poses to higher education institutions. The emphasis is on the Philippine setting with the hope that in the course of the paper, some nuggets of wisdom may be obtained by higher education institutions for future application.

The paper is divided into three major parts. The first discusses the concept of globalization and the motivations for internationalization by higher education institutions. The second highlights higher education in the Philippines and some views on the effects of globalization. The third section suggests some strategies to position higher education institutions to meet global competition with the Philippines as a case in point. 

22 GLOBALIZATION & INTERNATIONALIZATION

Globalization and internationalization are intertwined. As countries open up to external forces, the same countries have to be ready for the ushering of new technologies and influences. Specifically, Knight and De Wit (1997) gave the working definition that “internationalization of higher education is the process of integrating an international/intercultural dimension into the teaching, research, and service functions of the institution.” Internationalization pertains to the readiness to embrace globalization, prompting higher education institutions to take a proactive stand towards mainstreaming in the global arena. In the field of higher education, globalization has brought such concepts as “borderless,” “transnational,” “transborder,” and “crossborder” education. Regardless of the term, the implication is for higher education institutions to view this phenomenon as an opportunity, and to take the appropriate stand to grab the advantages it may bring. Corollary, it challenges higher education institutions to be on guard so as not to fall victim to the fierce competition it may bring.

The rationales behind globalization are diverse (De Wit, 1999). In fact, Knight (1997) clustered the rationales for internationalization into four groups, namely: 1) political, where it ensures a country’s position and role as a nation in the world contributing to security, stability, and peace; and assuring ideological influence, among others; 2) economic, where it contributes to the skilled human resources needed for international competitiveness of the nation, and where foreign graduates are seen as keys to the country’s trade relations; or direct economic benefits e.g. institutional income and net economic effect of foreign students; 3) academic, where it leads to the achievement of international standards for quality teaching and research, and is a major positive change agent for institution building; and 4) cultural and social, which concentrates on the role and place of the country’s own culture and language, and on the importance of understanding foreign languages and culture.

Four key elements of globalization are described in the 2004 UNESCO education position paper as follows: 1) the growing importance of the knowledge society/economy; 2) the development of new trade agreements which cover trade in education services; 3) the innovations related to ICT; and 4) the emphasis on the role of the market and the market economy. These factors are catalysts to new developments, namely: a) the emergence of new education providers such as multi-national companies, corporate universities, and media companies; b) new forms of delivering education including distance, virtual, and new face-to-face; c) greater diversification of qualifications and certificates; d) increasing mobility of students, program, providers, and projects across national borders; e) more emphasis on lifelong learning which in turn increases demand for post-secondary education; and f) increasing amount of private investment in the provision of higher education.

The International Association of Universities (IAU) own-member’s survey in 2003 on the Internationalization of Higher Education Practices and Priorities, unravels seven benefits of internationalization (Knight, 2003). These are student, staff, and teacher development; teaching and learning; research; competitiveness; networks; cultural awareness; and standard and quality. There are different levels of prioritization by universities grouped according to region. For instance, Asian and North American universities ranked student, staff, and teacher development as the foremost benefit of internationalization. This is in stark contrast with European universities which identified the setting of standards and quality as foremost. In terms of risks, the following were identified: brain drain, erosion of cultural identity, increased costs, and imposition of programs in the English language. Asian and North American universities are most concerned with the risk of increased cost while African, Middle Eastern, and European universities feared brain drain. Latin American universities, on the other hand, were most concerned with the possible loss of cultural identity. 

23 PHILIPPINE HIGHER EDUCATION AND GLOBALIZATION

In the Philippines, higher education institutions total 1,647 (CHED, 2006) of which private colleges and universities comprise 89%. State colleges and universities, city/provincial, and other government schools represent the remaining 11%. Higher education has always been led by the private sector. Private higher institutions are established under the Corporation Code of the Philippines and are governed by special laws and general provisions of this Code. There are basically two categories: the non-sectarian and the sectarian ones, which are owned and run by religious organizations.

Generally, Philippine private higher education institutions are covered by the policies, standards, and guidelines of the Commission on Higher Education (CHED). This covers program offerings, curriculum, administration and faculty academic qualifications, among others. A total of 79 private higher education institutions have autonomy or deregulated status in recognition of their quality education, research, and extension work.

Public higher education institutions, on the other hand, are largely state colleges and universities, which are established by law, administered and financially subsidized by the government. The state universities have their own charters and have a Board of Regents (Board of Trustees for state colleges) that formulates and approves policies. The Board is headed by the Chairman of the CHED or by one of the four commissioners. There are also a few universities and colleges established and financially supported by the local governments through resolutions or ordinances, as well as a handful of CHED supervised institutions considered as non-chartered public post-secondary education institutions. Higher education programs are also offered by public secondary and post-secondary education institutions with usually a technical-vocational nature. Finally, there are special higher education institutions directly under a government agency as stipulated in the law that created them to provide specialized training in areas such as military science and national defense.

The impact of globalization in the Philippines is perceived to be good by a majority of the Filipinos. According to the AC Nielsen (2006) online survey conducted in November 2005 among 23,500 regular Internet users in 42 markets in Europe, North America, Asia-Pacific, Latin America, South Africa, and the Middle East, consumers in the Philippines, Malaysia, Taiwan, South Africa, and India unanimously agree on the value of globalization. It is notable that 73% of the Filipinos surveyed agree that globalization has brought increased job and career opportunities. While the reference was not specific to higher education, the survey has important implications for the sector. Globalization requires that the demand for Philippine labor should be matched by a supply of graduates with relevant courses. 

In developing countries, however, there is very limited factual information about the impact of globalization on higher education. In the Philippines, there are scattered cases of universities entering into various modes such as: 1) the development of e-courses; 2) international apprenticeship programs like in the fields of nursing, hotel and restaurant management, agriculture, and IT; 3) sisterhood agreements; 4) faculty/student exchanges; 5) research collaborations; and 6) cultural exchanges. However, further research on this matter is desired. There is dearth of knowledge in terms of a consolidated picture of the globalization efforts as well as an assessment of the level of effectiveness and efficiency of the current initiatives. Altbach (2002) rightly observes that the voices discussing globalization and internationalization are largely western except for a perspective view from India.
 

24 POSITIONING IN THE GLOBAL HIGHER EDUCATION MARKET

Positioning is a marketing term used as a “relative competitive comparison.” It was popularized by Al Ries and Jack Trout in the eighties. In this paper, it is proposed that higher education institutions consider positioning as a strategy to ride the tide of globalization. While the application seems suited only to private education institutions, it does not necessarily preclude public institutions. 

Positioning is being deliberate in how one wants to be defined by the target market in relation to competition. It is taking the move to be in the best place possible for one’s own advantage. It is establishing a perceptual location, staking a place in the global market, and willing others to accept it. Such a perceptual location may be based on a single attribute like institutional skills, or a combination of attributes as program mix and skills.

How can universities position themselves to gain an edge in the face of globalization? How can higher education institutions handle the competition spawned by globalization? The subsequent section discusses how this can be done with specific reference to the Philippines, and borrowing from a mix of strategic management concepts. 

First, know the current position. For this situation, it is necessary to analyze one’s current level of internationalization effort, identify the current programs and clients, and pinpoint available resources. A useful tool for this process of assessing one’s prevailing position is perceptual mapping.

In the IAU survey, Knight (2003) found that there are five most important aspects of internationalization by higher education institutions. These are student mobility, research cultural identity, faculty mobility, curriculum, and development projects. The findings for Asian universities indicated that 50% consider student mobility as an important aspect of internationalization. Upon deeper investigation, it was qualified that Asian universities are more interested in welcoming/recruiting students than sending students abroad or establishing exchanges. This is one indication of the positioning that may be taken by some universities in the region. 

For developing countries like the Philippines, the reality of low gross domestic product; inadequate funding for education; and the dominance, dependence, and vulnerability in international relations (Todaro, 2001) put a limit on the aspects of internationalization efforts. In most cases, there is a financial constraint in sending students abroad using own-funds. In exchange agreements, there is a skew for western partners whose students can afford to defray money for such programs. The observation made by Altbach (2002) that the flow of students overseas move largely from developing countries to the industrialized nations is true largely for able countries like Japan, Thailand, Korea, and China, to name some. 

Identifying the current programs and clients can assist in situating one’s position in the global market. In Asia, the IAU survey (Knight, 2003) further identified social science, business administration, and arts and humanities as the most “internationalized” disciplines. With a good knowledge of the demand, one can know who the major clients are and from where they are coming. An assessment of the available resources will explain further one’s current position. To understand essential abilities and potentials, it is necessary to audit current resources (staff, skills, budget, technology, equipment), management infrastructure (strategies, policies, structure, systems, and processes), and leadership visions and values.

Most marketing experts suggest the use of a perceptual map in identifying current position. A perceptual map helps situate an institution using criteria relevant in meeting competition. Although this paper does not elaborate on perceptual maps, it mentions it is an alternate tool.

Second, identify the desired position. The best starting point in staking a position originates from one’s vision and mission. The vision from the words of one author is the magnetic north. This is what one aspires to become as a higher education institution. The mission is what makes for uniqueness. The vision and mission are the embodiment of stakeholders’ aspiration. Without them, an institution will strike whichever way in the face of globalization. This can mean a waste of vital resources, and high frustration for not getting to where one really wants to be.

The perception of one’s place and role in the global higher education landscape is determined by the reputation one wants to establish in the future. It is practically rooted from what is current, but goes beyond with a hope for what may be feasible. American universities, though now severely challenged, are still perceived as being in the top rung of the higher education ladder. Australian universities currently have the perception of being strong contenders with their blend of relevant programs and high quality research. European universities are evidently regrouping to capture a better place in the global market. The aspiration of higher education institutions in developing countries, in this regard, is not evident. 

One practical position that seems compelling to developing countries, given obtaining conditions, is a market niche. This is equivalent to identifying the small pond upon which one can be the big frog. A niche is defined as a more narrowly defined group seeking a distinctive mix of benefits (Kotler, 2003). An attractive niche is characterized as having customers with a distinct set of needs, willingness of the customers to pay for a premium, the unlikelihood of the niche attracting other competitors, economies obtained through specialization, and the niche has size, profit, and growth potential. 

Establishing a niche means defining the market in which one intends to compete effectively. There are already established players in the global higher education ballgame. It is nonsensical for developing countries to lay a stake on that which the big leaguers already dominate. Effectively positioning higher education institutions in the developing countries means taking a pragmatic view of one’s own territory. It is realistically targeting a space that is possible within the rules of the game and within one’s own set of capabilities. Niching is recognizing one’s current position and not being overly ambitious. The current position is the hinge upon which future position can swivel. Kotler (2003) suggests that multiple niching i.e., specializing on a number of attributes in the higher education market, can have a higher chance of longer-term survival than single niching. 

Third, determine value and leverage. Value corresponds to one’s strengths and the promising opportunities that one can leverage on. It is essential to know exactly what one’s strengths are. It may be any of the following: normative- something one is doing that is theoretically correct; historical- something that over time one has exhibited a competence for; competition- something that one can do much better than others; and critical areas- meeting or exceeding known critical success factors in the higher education practice. Ritzen (2006) identifies the positive comparative advantage of US and Australian universities to be language climate and quality. European universities have the edge on climate quality while language is the negative advantage. The Philippines, among Southeast Asian countries, occupies a notable position in the following education areas: maritime, health (nursing and care giving), information and communications technology (backoffice operations, animation), and English. A pitch for ICT investments highlights the Philippine competitive edge evident from an English speaking, highly educated, easily trainable, and skilled workforce. A basic policy environment that is right for business, government commitment at the highest level, a strong private support, and a rising entrepreneurial abilities suitable for a globalizing economy are all areas of strength currently being explored to leverage in the international market.

To leverage is to adopt steps that are strategic to the country. It involves identifying both what should be done considering available resources and capabilities and what should not be done. In the case of the Philippines, there is the encouraging move to streamline higher education to make it efficient and effective. The Commission on Higher Education seeks to optimize the returns from the utilization of higher education resources by rationalizing program offerings and resource allocation, and by improving the available labor-market information. This should be done as well at the level of the individual higher education institutions. 

Likewise, to leverage implies the adoption of bite-size activities that address do-able and important concerns. One immediate practical consideration for the Philippines is to begin with changing the school calendar and to jibe it with most countries where the academic year starts in September instead of June. This consideration will make it easy to complement activities like exchange programs and scholarships. Another area is to consider adding to the number of schooling years in order to graduate more mature students. Filipinos are expected to complete their four-year bachelor degrees at 20 years of age. 

Fourth, create the buy-in. Establishing a position entails creating the conditions to make this possible. This is termed as buy-in. The following four elements for creating an effective buy-in are proposed:

Offering an attractive service mix. Qiang (2003) gives a good conceptual framework that can be a guide in developing an attractive service mix. The major elements include academic programs, research and scholarly collaborations, extra-curricular activities, and external relations (domestic and offshore). Along academic programs, a range of possibilities are available from an internationalized curricula, joint and double degree programs, cross-cultural training, faculty/staff/student mobility, visiting lecturers and scholars, area or thematic studies, to foreign language study. 

The regular programs should be reviewed according to content and relevance. In the Philippines, programs are too heavy on general education courses sometimes at the expense of the specialization courses. An internationalized curriculum will certainly yield adjustments that may change program content, or even program range where new and relevant fields may be introduced. Van Ginkel (2002) suggests three ways to open up programs, namely: make them multi-disciplinary, widen the scope, and adopt diverse approaches. A good suggestion is for universities to now integrate in their curriculum other cultural spheres for a varied interpretation of the world. 

Special programs may also be offered based on specific needs of particular clients. For instance, the offering of functional English courses by universities in the Philippines is a strong response to the demand brought about by the increasing influx of non-English speaking nationals from neighboring countries.

Qiang (2003) further elaborates that research and scholarly collaboration can be tackled through joint research projects, international conferences and seminars, publications, international research agreements, graduate/research exchange programs, international research partnerships, to name some. It should be noted that scientific collaboration in trailblazing science through pure research or expanding applications by way of applied research becomes marked in a globalized setting. A research agenda with a broadened scope then becomes imperative. Corollary, research should be well integrated into teaching.

The formation of student clubs and associations, international and intercultural campus events, liaison with community-based cultural groups, peer groups and programs, alumni development programs, and social, cultural, and academic support systems, can comprise the mix on extra-curricular activities.

Moreover, external relations in the form of community, private sector or NGO-based partnerships, international development assistance projects, offshore teaching sites and distance education, customized/contract training programs, and community service and intercultural project work, may also comprise the service mix. 

An appropriate mix will not be complete without stipulating the price and accompanying promotion schemes. The developing countries have the advantage of offering new programs to international students at cheaper rates relative to the industrialized nations. As such, a good package where the service features of programs that will be offered, a competitive price, and how it can be made easily known to target clients, should be prepared.

Empower human resources. A curricular program is only as good as its content and the mode of delivery. Both are a function of abilities and expertise of the university’s human resources. To encourage buy-in, capability building is a must. There are many avenues of capability building in the context of internationalization. Some schemes were already mentioned. Provision of the various typologies of the service mix as mentioned in the preceding section gives the various ways of HRD empowerment. The target is to create a critical mass of faculty members and staff that can lead the process of internationalization and turn this to the advantage of the university. 

Upgrade infrastructure. In today’s higher education landscape, the best way to invest in infrastructure is to invest in ICT. Information and communications technology is recognized as the driving factor in the process of globalization. (AC Nielsen, 2006). Deliberate sacrifices will have to be made for investments to be placed in connecting the universities to the information highway. For developing countries, this may represent some huge opportunity costs. But it is cost that must be paid. Needless to say, investments on teaching resources such as books, equipment, and other facilities are similarly vital.

Create and seek synergy. Collaboration and cooperation is the name of the game through which allies and support partners are established and strengthened. Benguet State University (BSU) in the Philippines has a good example of a working institutional partnership. This is the Philippine Institutional University Cooperation program (PIUC) funded by the Flemish Inter-University Council of Belgium. It is a network presently existing among Saint Louis University (a private higher education), BSU (a public institution), and three of the big Flemish universities in Belgium. It involves a comprehensive educational grant that has transformed BSU and SLU in key result areas of development. Synergy could be sought in many bilateral and multilateral opportunities. The case of Vietnam is replete with many illustrations of synergy with international partners advancing the cause of higher education. 

Synergy can be created or obtained by forming partnerships and/or joining relevant associations, networks, and alliances. Numerous organizations have sprung in recent years from all over the world because of the evident advantages of collaboration. This has evolved from an inter-regional level to a global level. Examples are the ASEAN University Network, the European University Association, the Association of African Universities, the University Mobility in Asia and the Pacific, the International Association of Universities, and the International Association of University Presidents, to name some. Benefits obtained from collaboration include serving as an avenue for the setting of standards of quality and for mutual recognition; sharing of information on scientific trends and development, information on best practice, on regulations in other countries and universities, on failures; and facilitating attendance of personnel to various seminars, workshops, and technical forums.

Finally, stick it out. Before one should embark on an actual positioning stance, one has to assess if this can be sustained in the long run. The following are some of the major factors to consider: 

Extent of institutionalization and mainstreaming. Governance, operations, and support services are necessary elements to the process of institutionalization and mainstreaming (Qiang, 2003). Under governance, the expressed commitment of university top management, the active involvement of faculty and staff, an articulated rationale and goals of internationalization, and the inclusion in the mission statement and other policy documents of internationalization, will guarantee sustainability. 

Operations include the elements of integration into institution-wide and departmental planning, budgeting, and quality review systems; creation of appropriate organizational structures; setting up communication systems for liaison and coordination; installing of adequate financial support and resource allocation systems; and maintaining a balanced, centralized, and decentralized promotion and management system. Support services, on the other hand, include institution-wide services such as student housing, counseling, fund raising, among others.

A growing practice associated with mainstreaming is the creation of an international relations office or a linkage office in the universities. There are very few exceptions of higher education universities in the First World that has not organized an office to spearhead the concerns of internationalization. In the case of developing countries, this phenomenon is just emerging. At the Benguet State University and in Can Tho University, this office is at the forefront of advancing the cause of internationalization. It must be a deliberate decision by top management to allocate resources for this purpose. Globalization may be better handled to one’s advantage with an office that is tasked to deal with it. 

An enabling macro-environment. Governance is a macro as well as a micro issue. At the macro level, it pertains to the role of the state in ensuring that there is an enabling environment that sees to the proper regulation and promotion of higher education. In the Philippines, this function is relegated to the Commission on Higher Education (CHED), the body that formulates the policies, standards, and guidelines for higher education. The goal is to facilitate rather than interfere in the productive growth of institutions.

Enabling internationalization by the CHED is evident in the Medium-Term Higher Education Development Plan 2004 – 2010. Internationalization is explicitly stated as one of the four missions: “to accelerate the development of high-level professionals ready to meet international competition.” It is found likewise in two of the four goals, namely: “the provision of undergraduate and graduate education that meets international standards of quality and excellence, and the generation and diffusion of knowledge in the broad range of discipline relevant and responsive to the dynamically changing domestic and international environments.” 

The role of the state is not only seen as an enabler but also as a protector. Globalization will bring with it power influence by other foreign governments promoting their own interests. The state should establish structures to provide ready assistance when needed, to deter and to mitigate any of the negative effects that globalization may bring. It is necessary that the entity tasked with this big responsibility will be given the resources and the capabilities to perform the task well. The state should develop the capacity and the political will to have the regulatory systems that can monitor and tow in line even out-of-the country providers (Altbach and Knight, 2006). 

Development of quality assurance and protocols. Globalization opens wide the doors to entities that want to dip their hands in the higher education foray. This brings the challenge of quality assurance and accreditation. The capability to monitor the quality of imported and exported programs is in most cases inadequate and therefore should be addressed. Many bodies involved in quality assurance and accreditation range from individual institutions and providers, national quality assurance teams, non-government and independent accreditation organizations, professional organizations, and regional or interregional organizations. The challenge is to collaborate and build a system that has unity and integrity. Altbach and Knight (2006) noted that many higher education institutions have adequate quality assurance processes for domestic delivery but these processes do not cover working across cultures, in a foreign regulatory environment, and with a foreign partner.

A ticklish issue that needs urgent attention is that of credit transfers. Many universities in the developing countries face the dilemma of how to credit an activity done in an exchange program for lack of measures to this effect. To cope with this limitation, some universities work by incorporating specific reciprocity provisions in their Memoranda of Agreement.

The need to have written policies and guidelines on globalization is crucial. In the Philippines, the Commission on Higher Education has issued several memoranda stipulating therein policies and guidelines on transnational education, international linkages and twinning programs, and international practicum programs. This is important as it provides the needed framework in such undertakings. However, in terms of internationalization as already elaborated, there is much more to be desired.

For one, the development of protocols can guide the process of internationalization better. It will facilitate its delivery and ensure a higher level of success. Among the many areas where a protocol should be developed is the area of feed-forward. An open line that keeps the system attuned to what is and what is not working will serve to propel internationalization to higher grounds.

25 CONCLUSION

Globalization is inevitable. We are on a collision course with globalization at all fronts whether we like it or not. Higher education institutions are being affected in various forms and levels. It is a function of a lot of factors, controllable and uncontrollable. One thing is sure though, the effect of globalization will depend on one’s own level of readiness and preparation. This paper has elucidated that a well thought out positioning strategy can steer higher education institutions to greater advantage. It can be a bane or a boon depending on how well one can execute a good position to marshal resources and allies. A carefully deliberated position can spell the difference in favor of optimizing opportunities and managing threats.
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On behalf of the Tokyo University of Agriculture and Technology (TUAT), I would like to express my warmest congratulations on your university’s 40th Anniversary. I also would like to express my sincere gratitude for inviting to such a grand occasion of the 40th anniversary, and having given the chance of presentation.

The scholarly exchange program and cooperation between Can Tho University and TUAT began in 1994 when Vietnamese government officials and the President of Can Tho University visited our university. After that, Can Tho University and TUAT concluded an agreement for scholarly exchange and cooperation in 1996.

During this time, Prof. Reizaburo OOE (now Professor Emeritus) of our university spearheaded the individual specialist dispatch project of Japan International Cooperation Agency (JICA), entitled “Improvement of Education in Agriculture at Can Tho University, Viet Nam” from 1995 to 1997. 

Following this, the JICA mini-project, “Improvement of Environmental Education in Agricultural Sciences” was initiated. Our university continued to offer it support and made contributions toward environmental education in the Mekong Delta area based on the three topics of “Research on Soil and Water Environment,” “Research on Bio-diversity and Genetic Resources” and “Study on Technology of Reducing Agrochemical Residues in Plants.”
These projects enabled us to contribute toward revolutionizing education at the Faculty of Agriculture at Can Tho University, from its original style of classroom learning to a fundamentally experimental style of agricultural science.
Although the JICA project ended with definite results, our university has since continued to work on research for environmental conservation in the Mekong Delta area to this day. 

When we see the exchange results of seven years in the past, TUAT received 41 students and 18 researchers from Can Tho University, and we dispatched 3 students and 51 researchers to Can Tho University. In total, the exchange of 113 people was actively executed.

It is also making advances in research to conserve a sustainable environment in the Mekong Delta between our two universities. It is researching the “development of biological pesticides,” using the natural enemy of pest insects as biological control agents between Dr. Tran Thi Thuy, Head of Department of Plant Protection, Can Tho University and Prof. Kunimi and Dr. Nakai, Faculty of Agriculture of TUAT. This project has been just adopted for the program of NEDO (New Energy and Industrial Technology Development Organization) in Japan this year. More active academic activities are expected by the funds acquisition.
In this manner, we have been able to maintain active exchanges between our two universities. Besides your university, TUAT has been concluding about 60 universities with the agreement and promoting various kinds of cooperation. With one of our sister’s universities, we began to consider a new exchange form such as joint international academia-industry collaboration. 

Now, I would like to introduce our new type of cooperation. We believe that there is potential for future joint international academia-industry collaboration between our two universities.
In April, 2004, TUAT established the Center for Innovation and Intellectual Property (CIIP). It aims to make a contribution to society through building solid partnerships between TUAT and industry, supporting venture companies, and through creation, protection and exploitation of intellectual properties made by TUAT researchers.

In addition, TUAT established the Industry-Government-Academia Partnership Headquarters under the guidance of President of TUAT in August 2005 in order to promote organized and strategic industry-government-academia partnerships. Also, TUAT established a system to strategically and effectively create, maintain and use intellectual property with Tokyo University of Agriculture and Technology TLO Co., Ltd., which was established in 2001. TLO serves as a bridge by presenting university research results to the industrial world.
With this type of general academic organization, our university is outstanding in Japan, in terms of research funds for joint research per faculty member. In addition, the achievement level of joint research with business corporations ranks 9th among Japanese universities, which is remarkable. 

Today, we are trying to expand our academia-industry collaboration internationally. More specifically, TUAT have agreed with the University of Brighton (UB) in the U.K. to promote mainly international academia-industrial collaboration based on the educational research principals and international strategies of both universities.
UB was reorganized from Brighton Polytechnic in 1992. Although the UB does not have a long history, it is growing at a remarkable pace, and is rising in rank each year.

We hold various discussions concerning the industry-university project agreement. The examples of this project’s policies are as follows:

· UB and TUAT promote industry-university collaborations among UB, TUAT and the companies related to UB or TUAT (hereinafter referred to as “the related companies”), based on education and research principals and international strategies of both parties.

· UB and TUAT contribute to the society through promotion of and commercialization of intellectual property either developed independently at UB, TUAT or the related companies, or developed through joint research. 

We believe that future universities must not only expand education and research through globalization, but must also make a contribution to society, by investing in the industry of the home country through joint research. 

Two weeks ago, Dr. Le Viet Dung, Director of Office of International Relation & Project Management of your university visited us, and the new joint research plan was discussed. This is to establish a method of agricultural production and environmental improvement that puts environmental issues on main axis.

In addition to this new joint research, we hope to also create new academia-industry cooperation in the future while continuing joint researches and maintaining academic exchanges with your university.
I will end my presentation praying for more and more prosperity of your university and our continuous strong cooperative relationship.
Information Technology and E-Learning in the Globalization in Higher Education

Dr. Qetler Jensrud, 

University of Akron, USA

Abstract

It is estimated that in 2003 there were 1.9 million students enrolled in distance learning and this number will double exponentially in coming years (Allen & Seaman, 2004). As more and more courses are put online, it is necessary to ensure that the quality of the educational experience does not diminish. It is not good enough to just convert face to face materials to an electronic format and upload them onto the WEB for students to read (Wang & Gearhart, 2006). There needs to be at least as much, perhaps more, time planning online learning as is needed to plan a face to face lesson (McKeachie, 1999). Outside activities need to be learner-centered and actively engage students. Chickering & Gamson (1991) delineate 7 best practices for instructional designers concerning encouragement of contact, cooperation, and active learning as well as giving feedback, emphasizing task time, communicating expectations, and respecting different learning styles. The University of Akron has recently put their degree online. The current curriculum will be used as an example on how best practices have been taken into consideration in the curriculum design and implementation process. The lessons learned, as well as advantages and disadvantages to still overcome are discussed. The information can be used to assist others in the design, development, and implementation of online curriculum.

Languages – Globalization in higher education

Michel LE GALL

- Agence Universitaire de la Francophonie – (A.U.F)

Antenne d’Hochiminh-Ville – Bureau Asie Pacifique.

michel.le-gall@auf.org

Standardization of academic education and international development have led to an explosion of the demand for higher education in most of the countries and particularly in Vietnam. At the same time, quality of education has become a growing issue in the entire population. Higher education is often seen by families and students in comparison with education in other countries. Nowadays, those comparisons are even emphasized with new opportunities such as trainings and curricula led by foreign universities in Vietnam. However, quality and efficiency is a relative concept, and when assessed, result from expectations, perceptions and actions of various players at a given time. Quality and efficiency result from crossed dimensions: learner characteristics and culture, enabling inputs - especially human resources -, outcomes and context. How can we assess the influence of languages and their interactions in this process? Strong and relevant relationships between native and foreign languages have to be promoted to strengthen the quality of education but also to develop abilities to exchange, to acquire, to explore and to adapt new knowledge, internationally and first of all locally. In this field, A.U.F offers international support for projects and research in didactics, intercultural studies and sociolinguistics. 

INTERNATIONAL COLLABORATION OF KYOTO INSTITUTE OF TECHNOLOGY (KIT) GRADUATE EDUCATION AND RESEARCH – FOR FURTHER TIGHTENING WITH UNIVERSITIES IN VIETNAM

Dr. Shigeru Kunugi,

Vice-President for Education and General Affairs,
Director of the International Exchange Center,
Kyoto Institute of Technology, Japan.
KIT is a highly Science/Technology-oriented university. For many years, we have 150-200 foreign students in the campus, from a variety of country. Now more than two thirds are in graduate school or research students. From Vietnam, we accepted the first bachelor student in 1957 and the first doctoral student in 1992. Can Tho University is our first formal agreement university (2001) in Vietnam. Now we have exchanged agreements with 4 universities (soon will be 6) and 1 research institute in Viet Nam. Every year a couple of Vietnam students enter into our graduate school, and some graduate students and young researchers stay KIT for 3-6 months as visitors. 

From 2002 school year, we started “KIT- Vietnam Joint Symposium on Education and Research Collaboration”. Professors, researchers, and graduate students from agreement and friendship institutions surround a table and exchange the idea and opinion to seek better scheme of bilateral collaboration, at Kyoto and Vietnam, every other year. We have tried best efforts to materialize the agreed solutions. In this SY, the 5th one will be held in Kyoto.

From 2005 SY, we introduced a new system. From the beginning of this century, there are active discussion that our Japanese students should be able to USE ENGLISH as an international communication tool. In order to realize this, using the advantage of highly international research activity of our academic staff, we started a new out-bound (study abroad) program in science & technology (Engineer Training & Research Innovation Program: ETRIP). This program is composed of two subprograms: i. Research Study under Ex-campus Supervisor in Partner Institute, ii. Participation in Dispatch Education at Partner Institute. In these two years, several teachers visited agreement universities, including Can Tho, together with our (Japanese) graduate students and gave a condensed seminar including laboratory work. The key point of this activity is in that Japanese students are forced to study together with foreign students in somehow forced-situation.
This principle is also introduced into another new program of “Training program for advanced manufacturing by fusion of traditional technology and modern science: TAFTS” starting this year, where foreign students and Japanese students visit the traditional and cultural technology studios in Kyoto and learn together. This program also accepts students from agreement universities just coming for the enrolment in the three week schedule.

“Study together to appreciate cultures” is the key sentence in these activities.
EXPERIENCE OF AN INTERNATIONAL UNIVERSITY 

IN VIET NAM

Assoc. Prof. Andrew Scown,

Vice-President, Academic, RMIT Viet Nam

Amidst the myriad phenomena that underpin globalization in higher education, the phenomenon of trans-national education is one area that warrants in-depth exploration because it has far reaching consequences for both the host and the home countries involved. Whilst it is easy to lose focus of the benefits of trans-national education to related phenomena such as co modification, marketization, and performativity in higher education, there is much evidence to support the reality that trans-national education can provide enormous opportunities for developing truly international approaches to global higher education. This presentation will overview the story of RMIT International University Vietnam as a model of trans-national higher education that continues to provide opportunities for success for all engaged in this story.

Networks for Higher Education in 
Aquaculture and Fisheries in Europe and 
in the Euro-Asian context

Johan A.J. Verreth

Wageningen University, The Netherlands

And

Patrick Sorgeloos

Gent University, Belgium

Abstract

This paper presents examples of networks for higher education in the domains of Aquaculture, Fisheries and Aquatic Resources Management.  Being applied domains in science, Aquaculture and Fisheries respond to demands of the corresponding economic sectors in the society. In Europe, both sectors were traditionally catered by technical and professional training opportunities at vocational and professional High (Polytechnic) Schools and only a few universities offered full fletched degrees.  Over the past 25years, the limited availability of natural fish resources and the continuously increasing demand for seafood have stimulated an explosive growth of aquaculture and this on its turn created a surge in the demand for highly skilled, highly trained professionals. In the open market of the European Community, it is of paramount importance that training systems, competence requirements and teaching approaches become transparent, if not harmonized between countries. For that purpose, networks were established to respond to these needs. 

Aqua-TNet is a Socrates Thematic Network that encompasses >100 parters, most of which are institutes of Higher Education. Within the network, and in close interaction with stakeholders, competence requirements are assessed for graduate and postgraduate studies, programs for Master curricula are compared and/or developed and IT Tools are developed for trans-national use in the education.  One step further is the development of a joint Masters curriculum in Aquaculture and Fisheries (MAqFISH), provided by a consortium of 7 European universities.

The seafood market is highly global, with 40% of the product being traded internationally and so does the primary production sector with its demands for skilled staff. Therefore, the EU has provided funds for developing a Euro-Asian parallel to the mentioned European networks. First, a Euro-Asian platform for aquaculture (ASEM Aquaculture) was established with the goal to recommend strategies for research and education in aquaculture in Asia. The activities of this platform included consultation of the most important stakeholders in the industry. At national level, knowledge institutions can be united in a network to harmonize curricula, to stimulate student and staff mobility within a country, and to develop a set of complementary competences in research and training at the different institutions. In Vietnam, such a network (ViFiNet) was successfully established in 2005. The universities of Wageningen, Gent and Trondheim provide support and share their experience of the European dimension with their Vietnamese colleagues. 

It is believed that in the 21st century, networks of knowledge centers and institutes of higher education are the solution to generate science and education with impact for society.

Contact information:

Johan Verreth

Aquaculture and Fisheries Group, Wageningen University

P.O.Box 338, 6700 AH Wageningen, The Netherlands

Johan.verreth@wur.nl ; www.afi.wur.nl
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� Prof. Dr. D. Tagarino is Vice President for Planning, Development and Business Affairs and the Director of the International Relations Office at the Benguet State University, Philippines.





PAGE  
9

